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Learning Targets: A path that will--

•  Help us gain understanding of trauma and its affects on;
    the brain, learning, body, emotions and behavior.

•  Discover solutions: Examine some strategies and
    interventions. 



A.  Effects of Trauma: Adverse Childhood Experiences and Poverty- the 
New ACE.

•  ACE’s Study
•  Poverty its effects on behavior and learning

B. Trauma and Brain development.
•  Current brain research and biological impact of trauma on the brain.
•  Effects of Trauma on Learning, Behavior, Memory, Relationships, the Body 

and Brain.

C. Non- Cognitive Development: Executive Function, Self-regulation and 
Resiliency:
•  Importance of Executive Function, Resiliency and Self-Regulation: Ways to 

develop and promote it in individuals

D. Strategies and Interventions: Group Activity
•  Examine interventions and strategies that promote academic and social 

emotional success.

 Exit Slips

AGENDA 



4 
Why Did Our School participate in this 

Project ? 

						Events that shaped our motivation to change:
• Lack of Parent Involvement
• Angry- disenfranchised families
• Atmosphere of Disrespect
• Death threats
• Murder
• Gang Fights 
•  High levels of disciplinary actions and suspensions
• High number of special education referrals (EBD)

       Kinds of students entering
•  Hyper vigilant,
•  Violent,
•  Distractible,
•  Behind academically – but not Special Education 

eligible,
•  Receptive and expressive communication problems.
 

		



Definition of Trauma



TRAUMA

  Individual trauma results from an event, series of events,
 

 or set of circumstances that is experienced by an individual as

 physically or emotionally harmful or life threatening and that

 has lasting adverse effects on the individual’s functioning and

 mental, physical, social, emotional, or spiritual well-being. 
                                                                                   SAMHSA

                                              



A Growing Body of Research has Identified Different 
Types of Trauma: 

 
 
 
Complex involves interpersonal threat, violence and violation. Longer in 
duration and multiple incidents. Examples: child abuse, bullying, 
domestic violence, rape, war and imprisonment 

Developmental-children are vulnerable to the effects of trauma because 
of their brain’s developmental immaturity. In these circumstance, children 
are overwhelmed with the internal reactions that race through their brains and 
bodies. It includes: neglect, abuse, living with family violence, parental 
conflict in marital relationships.

Simple is overwhelming and painful. It involves life threatening or 
potential cause serious injuries events. Ex. Car accidents, house fires, 
weather related etc…

 
 
 
 



ACEs Discussion…



What do we mean by  
Adverse Childhood Experiences?

�  Childhood abuse and neglect

�  Growing up with domestic violence, substance 
abuse, mental illness in the home, parental discord, 
crime.     



The ACE Study findings suggest that certain experiences 
are major risk factors for the leading causes of illness and 
death as well as poorer quality of life in the United States. 

•  17,421 adult members of a large HMO,
 
•  44 percent of respondents reported suffering sexual, 

physical, or psychological abuse as children, and 

•  12.5 percent reported domestic violence in the 
home.

(Fellitti et al., 1998) 

Adverse Childhood Experiences



Adverse Childhood Experiences	
 

1.  Child physical abuse 
2.  Child sexual abuse
3.  Child emotional abuse
4.  Neglect (emotional and physical)
5.  Mentally ill, depressed or suicidal person in the home
6.  Drug addicted or alcoholic family member
7.  Witnessing domestic violence against the mother
8.  Loss of a parent to death or abandonment, including divorce
9.  Incarceration of any family member
10. Poverty?



Adverse Childhood Experiences

Social Emotional & 
Cognitive Impairment

Adoption of
Health-risk behavior

   Disease ,Disability
& Social Problems

 Early
 Death

Death 

Conception 

Scientific 
Gaps 

Anda, Fellitti 



       ADVERSE CHILDHOOD                  
EXPERIENCES 

LIFE LONG PHYSICAL, MENTAL & 
BEHAVIORAL OUTCOMES OF ACEs

→  Alcoholism & alcohol abuse
→  Chronic obstructive pulmonary 

disease & ischemic heart disease
→  Depression
→  Fetal death
→  High risk sexual activity
→  Illicit drug use
→  Intimate partner violence
→  Liver disease

→   Mind/Body Syndrome  
→   Obesity 
→   Sexually transmitted disease
→   Smoking
→   Suicide attempts
→   Unintended pregnancy

The higher the ACE Score, the greater the incidence of 
co-occurring conditions from this list.



ADVERSE CHILDHOOD EXPERIENCES

CONSEQUENCES OF BIOLOGICAL OUTCOMES

SOCIAL
•  Aggression & violent outbursts
•  Poor self-control of emotion
•  Can’t modify behavior in response to social cues
•  Social isolation—can’t navigate friendship
MENTAL HEALTH
•  Poor social/emotional development
•  Alcohol, tobacco & other drug abuse—vulnerable to 

early initiation
•  Adolescent & adult mental health disorders—

especially depression, suicide, dissociative 
disorder, borderline personality disorder, PTSD



 
              CONSEQUENCES OF BIOLOGICAL OUTCOMES

         ADVERSE CHILDHOOD EXPERIENCES

 

COGNITIVE:
• Slowed language development
• Attention problems (ADD/ADHD)
• Speech delay
• Poor verbal memory/recall
• Loss of brain matter/IQ

 



 
Washington Schools…

Students with 3 or more ACEs…
Ø Are 2 ½ times more likely to fail a grade
Ø Score lower on standardized tests
Ø Have language difficulties
Ø Are suspended or expelled more
Ø Are designated to special education 

more frequently
Ø Have poorer health



What do ACEs have to do with learning?



•  A student’s ability to attach
•  A student’s social emotional development

–  Communication and Connectedness
–  Empathy, Compassion & Respect

•  Emotional regulation
–  Hopeless, inability to impact world
–  Unsure of needs or how to get them met

•  Cognition and language
–  Survival trumps exploration and growth (i.e. 

learning)
–  Lack of executive functioning

 



 

Poverty - The New ACE?

Definition of Poverty (OMB):
Income not sufficient to purchase 
basic needs; food, shelter etc.

Varies from communities, defined  as 
chronic and debilitating condition 
that results from multiple adverse risk 
factors, and affects the mind, body 
and spirit.  Eric Jensen



The Effects of Poverty
Risk Factors

v  Emotional and social challenges: 40% of children living chronic poverty had
   deficiencies in at least two areas of functioning. 

v  Acute and chronic stressors: chaotic, unstable households, strain on 
resources.

v  Cognitive lags: Language, self- regulation, fewer cognitive enrichment 
opportunities.

v  Health and safety Issues: depression, health attachments, access to services

Jensen, 2009 



How Poverty Affects 
Behavior and Academic Performance

§  Many low – SES children face emotional and social instability, and young 
children require healthy learning and exploration for optimal brain 
development,

§  Attachment formed between parent and child can predict the quality of 
future relationships between teachers and peers,

§  Often children raised in poor households often fail to learn appropriate 
responses, which may affect their school performance,

§  Student with poor emotional or self-regulation may easily get frustrated 
and give up on tasks,

§  May lack the ability to work in cooperative groups,

§  Behavioral expectations must be clear and laid out without resentment or 
sarcasm. 

§  We sometimes confuse this with a lack of respect when it may be they lack
     the repertoire of necessary responses,
§  Jensen, 2009
 



Understand that children in poverty are 
more likely to display: 

Ø  Impatience and impulsivity
Ø Gaps in politeness and social graces
Ø A more limited range of behavioral responses
Ø  Inappropriate emotional responses.
Ø  Less empathy for others’ misfortunes
Ø Acting- out behaviors

It is much easier to condemn a student's behavior and 
demand that he or she change it, than to help the student 
change it.  Jensen believes every proper response that 
you don’t see at your school is one you should be 
teaching. 

REMEMBER… 



What is uppermost in the minds of those who 
experience trauma?

“Survival”
 
•  Their behaviors are often challenging in a school environment.

•  They become self-protective. Their brains are endlessly vigilant.

•  They cannot easily adapt and change to their environment.

•  They do anything to survive, not because they want to but because 
they need to. 

•  To do so, they need adults in their lives to be understanding of and 
responsive to their unique needs.



Trauma and Its Effects 
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 Relationships	

Trauma can impact on all elements of a child’s development 



Trauma and Emotions
�  Emotions are an internal barometer for children which 

help them organize to what they respond to and 
engage with what is happening in their outside world.

�  Complex developmental trauma can shape the 
emotional storage and processing the brain-body 
systems of children.

�  They do not easily understand their own feelings. 
They have little basis to know and understand the 
feelings of others around them. They do not always 
see the consequences for their own behavior-on 
peers, siblings and family. 



Trauma and Emotions 
What Helps?

Predictability 

Consistent, and confirming responses

A blueprint for organizing their internal world!

We know small changes in routines can trigger 
physiological, emotional and behavioral responses!



Trauma: Body and Brain 

�  Shake the foundation of a healthy brain and body 
development. 

�  They trap their development and prevent them from 
maturing emotionally, psychologically and 
cognitively. 

�  Children may not progress much beyond the 
developmental milestones that they had achieved 
prior to the start of their experiences of abuse and 
violence.



Trauma and the Body
 

 

For traumatized children, the best option is to stay    
alert to danger and consider any change, even   

positive change, a possible threat.

    Hyperviglant 



Trauma and Relationships
 

�  Relationships themselves can soothe stress when they are 
positive and nurturing.

�  Unfortunately, when relationships are the cause of stress, they 
do not offer this kind of resource. 

�  Re-experiencing relationships differently are the key to trauma 
recovery and change.

�  A strong connection between children and their parents or 
caregivers is critical to children being able to understand and 
feel safe in their world.

�  Positive Relationships make all the difference to traumatized 
children. 



Trauma and Behavior
�  This can be an insight into the responses of children's 

brain-body system to toxic stress and trauma. 

�  It represents an interplay of their past experiences, their 
reactions to the present and the cumulative impact on 
their relationships.

The result may be:

�  Comfort seeking

�  Self-protection

�  Survival function



Trauma and Behavior 
Something to remember:

Strategies for addressing trauma-based behavior will 

be most successful when they are applied 

purposefully across multiple settings in which 

children live, play, and learn.



Trauma and Learning
The capacity of traumatized children to learn is significantly 
compromised. 

Their neurobiology is stressed. Their relationships can feel 
unstable. 

They find it difficult to stay calm or regain a state of calm if they 
feel distressed.

 …..Change is perceived as dangerous……

Their memory is under pressure. They are disconnected from 
themselves  and time. 

New experiences and new information carry with them elements 
of threat and uncertainty.



Trauma in the Classroom 
Impairs receptive and expressive language
Limits ability to respond
Interferes with organizational skills
Interferes with understanding consequences
Prevents learning to read and social cues
Affects self regulation
Interferes with ability to trust
Compromises self worth



Trauma and Memory
Disrupts the brain’s ability to consolidate memory.. therefore 
harder for children to learn.

The more familiar the routine, the more settled the child.

However, children who are provided with chronically 
inconsistent responses cannot form the memory templates 
they need to feel safe.

Exposure to complex trauma affects key brain structures that 
integrate different dimensions of memory. 

Past and present are mixed up and confused.



Trauma and Learning

Narrative memory is lost
Children lose an ability to make sense of their 
experiences.

  Episodic memory is fractured

Children cannot remember events that occurred 
in that day or over the week. They do not 
remember who they were with. They do not 
remember what they learned.

Working memory is paralyzed

Children stop being able to hold information long 
enough for it to be judged valuable by the brain. It 
is promptly forgotten. 

 

As reoccurrence and intensity 
of trauma increases…



Memory  
What Helps?

 

Caring adults act as resources that keep track of their 
moods, their beliefs, their qualities.

Safe and reliable relationships are the back up discs 
for children when their own memory storage units 
have failed.



Support includes:

Relationships that are safe, predictable and nurturing.

Understanding and compassion of those around them… 
offers hope and growth.

Relationships 



Trauma and Brain 
Development



Trauma and The Brain
 

Neural pathways in the brain enable each individual to 
efficiently interpret the world, their reactions to it and 

prompt relevant responses.

Repetition is Needed to remember.

 



Persistent trauma or adversity can cause the 
brain to be underdeveloped or damaged.
 

	
A damaged or undeveloped brain often causes 
a child to react differently to a stressful 
situation than a child without those 
constrictions.
 

Therefore, a child who is more reflexive than reflective may have a 
biological reason for behaving the way they did which is beyond 
their control. This is essential for school staff to understand.  It’s 
most often not personal.



GENDER
Although both boys & girls are 

affected by maltreatment the effects 
of sexual abuse are more profound in 
girls while the effects of neglect are 

more profound in boys. 

CRITICAL TIME: 
AGE OF 

MALTREATMENT
The brain develops over 

time. The effects of 
maltreatment correspond 

to the region and/or 
function that is 

developing at the time of 
maltreatment.

TYPE OF ABUSE
Different types of 

maltreatment activate 
different processes that 
shape the brain, such 

as chemicals & 
hormones, electrical 

activity, cell growth, & 
specialization of cells.

FRONT

BACK



CRITICAL 
TIME

BRAIN REGION FUNCTION AFFECTED BY

First 3 years

Ages 3-5

HIPPOCAMPUS    Emotional regulation
   Verbal memory
   Spatial memory
   With the AMYGDALA, 
   Manages fear, panic, emotional understanding
   Regulates emotionally-appropriate responses  
   Puts the brakes on outbursts & tantrums

All maltreatment

Sexual abuse

Infancy

Age 8-10

CORPUS 
CALLOSUM

Cross-brain function
Language & math proficiency
Social cues

Neglect

Sexual abuse

Age 7-9 RT TEMPORAL 
GYRUS

Spoken language Emotional abuse

Prior to 
puberty

CEREBELLAR 
VERMIS

Center for mental health
Navigation through space
Track periphery

All maltreatment

First 2-3 yrs
Age 8-10

Age 15-16

CORTEX Thinking and judgment
Vision
Executive function
Long-term memory

All maltreatment
Witnessing Family 
Violence
Sexual abuse



BRAIN RULE # 8
Stressed brains don’t learn 
in the same way that non-
stressed brains do. (Medina)



•  Where response to threat 
and danger occurs

•  Acts like an alarm and 
signals us when we might 
be in danger

•  Fight, flight, freeze

•  Responsible for planning, 
organizing and problem 
solving

•  Assesses if there is 
actual danger

•  Complicated by triggers

Doing Brain Thinking Brain



Flight	     Fight	 Freeze	
•  Withdrawing 
•  Fleeing classroom 
•  Skipping Class 
•  Daydreaming 
•  Seeming to sleep 
•  Avoiding others 
•  Hiding or wondering 
•  Becoming disengaged 

•  Acting out 
•  Behaving aggressively 
•  Acting silly 
•  Exhibiting defiance 
•  Being hyperactive 
•  Arguing 
•  Screaming/yelling 

•  Exhibiting numbness 
•  Refusing to answer 
•  Refusing to get needs 

met. 
•  Giving a blank look 
•  Feeling unable to move 

or act 



 

Neuroplasticity:  

•  This term refers to the very encouraging fact that 
the brain is capable of healing, growing, of 
developing new connections and pathways 
between neurons through new experiences 
and learning. 

•  If a bridge is down between points of 
connection, specific experiences and teaching 
can inspire the brain to build new bridges to 
replace ones that have been damaged. 





Your Thoughts…

Think to yourself about the following statement:

The strong indicators of school readiness and of 

academic and social success are the abilities to 

Self-regulate and apply Executive Functioning.



Executive Function and Self-Regulation



https://youtu.be/efCq_vHUMqs 

Executive Functioning 



 

Importance of Resiliency, Self-regulation and 
Executive Function

•    What does the research say?

•  Strategies to use to promote resiliency,

•   Strategies to use to promote self-regulation and 
     executive function.



Executive function and self-regulation skills are the 
mental processes that enable us to:
•   plan, focus attention,
•   remember instructions,
•   and juggle multiple tasks successfully. 

Just as an air traffic control system at a busy airport safely 
manages the arrivals and departures of many aircraft on 
multiple runways, the brain needs this skill set to
Ø  filter distractions, 
Ø  prioritize tasks, 
Ø  set and achieve goals, 
Ø  and control impulses.



Executive functions are those skills that enable a person to 
behave in goal ways. These include the ability to set goals, 
anticipate consequences, make decisions, evaluate 
outcomes, and generate alternatives.  
 
Children who experience chronic trauma lag behind their 
peers in development of age-appropriate executive function 
skills. (Kinniburg & Blaustein)

This Photo by Unknown Author is 
licensed under CC BY 



Executive function and self-regulation skills depend on 
three types of brain function: 

•  working memory, 

•  mental flexibility,

•  and self-control. 
 

These functions are highly interrelated, and the successful function of 
executive function skills requires them to operate in coordination with 
each other. 
  
 



Working memory governs our ability to retain and manipulate 
distinct pieces of  information over short periods of  time. 
 
Mental flexibility helps us to sustain or shift attention in 
response to different demands or to apply different rules in 
different settings. 
 
Self-control enables us to set priorities and resist impulsive 
actions or responses. 
 

When children have opportunities to develop executive function 
and self-regulation skills, individuals and society experience 
lifelong benefits. 



Children aren’t born with these skills—they are born 
with the potential to develop them. 

Providing the support that children need to build these 
skills at home, in early care and education programs, and in 
other settings they experience regularly is one of society’s 
…most important responsibilities.

This Photo by Unknown Author is licensed 
under CC BY-SA 



What do we mean by Self-Regulation?

•  Self-regulation refers to the self-directive process through 
which learners transform their mental abilities into task 
related skills…. 

•  It is the ability to control one’s emotions, to control 
attention and other cognitive processes, and control 
behavior.

	



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Factors Influencing Self- Regulation

�  Remember anything may trigger an inappropriate behavior in a child…
raised voice, facial expression… overreactions.

�  Clear and consistent limit setting.

�  Teacher can play a significant role in the life of these children.

�  Removing elements that trigger impulsive or reactive behavior.

�  Warmth, organization and predictability.

�  Practice, practice

�  Safety and predictability

�  Calm, warm correction, and redirection.

�  School dependent children-learn at school what others learn at home.

 



In order to self-regulate a child must:
Ø  1. Recognize and identify their own feelings.
Ø  2. Connect these feelings to experience.
Ø  3. Read the emotional cues of others.
Ø  4. Safely express and communicate emotional 
        experiences.
Ø  5. Recognize and adjust to shifts of emotions.
Ø  6. Return to a comfortable state of arousal.
       following an emotional experience.

 



Then what behavioral, environmental factors, 
and intellectual characteristics do these children 
have that help them adapt, survive and thrive 
despite adverse childhood experiences? 



 
 
The counter balance to trauma is resiliency. 

Children that are able to succeed in spite of 
exposure to chronic trauma are able to form a 
strong bond with at least one caring, stable 
adult.



What are the identified qualities of a Resilient Person?





* Ingredients of Resilience: 7 Crucial C’s 

* Competence: Ability to know how to handle situations 
effectively; developing set of skills to trust own judgment, make 
responsible choices and face difficult situations;

* Confidence: Demonstrating confidence in real life situations that 
is in turn affirmed by caring adults; grounded in deep sense of 
safety, protection & security;

* Connection: Close ties to family, friends, school & community; 
produces strong values and prevents seeking destructive 
alternatives; fosters safety and trust;

Courtesy of  Dr. Ken Ginsburg and Mona Johnson 
 



Character: Fundamental sense of right & wrong to 
ensure children are prepared to make wise choices & 
contribute positively to the world; 

★ Contribution: Realizing “the world is a better place 
because I am in it”; consciously taking action and 
making choices to improve the world that are seen, 
heard & affirmed by caring adults;   

Coping: A wide repertoire of positive, adaptive coping 
strategies learned most often from caring, healthy 
adults;

Control: Knowing that their own choices, decisions and 
actions determine positive or challenging outcomes in 
life.

Courtesy of  Dr. Ken Ginsburg and Mona Johnson 



Families, schools, and communities can prepare children

 and teens to THRIVE through both good and challenging

 times by building resiliency!
 





“Resiliency is the ability of an individual, family, or 
community to withstand and rebound from 

adversity.  Resiliency research is the study of how 
some students, despite stressors in their lives 
manages to adapt, and in some cases, thrive 

(p.xvi)”.



•   Provide praise that is concrete, specific and delivered with a 
neutral tone. This offers a student the possibility to learn to 
interpret positive reinforcement without hearing it through the 
lens of their past relational experiences. 

•  Provide “cool down” time and space for the student that is not 
described as discipline.

Making Space for Learning, Australian Childhood Foundation  

Strategies and Interventions for Fostering 
Resilience and Self-regulation



The single most common factor for children who develop resilience 
is at least one stable and committed relationship with a supportive 
parent, caregiver, or other adult.  
 
 
 
 
These relationships … build key capacities—such as the ability to: 
plan, monitor, and regulate behavior—that enable children to 
respond adaptively to adversity and thrive.  
 
 
 
 
This combination of supportive relationships, adaptive skill-building, 
and positive experiences is the foundation of resilience. 



 
Children who do well in the face of serious hardship typically have 
a biological resistance to adversity and strong relationships with 
the important adults in their family and community.  
 
 
It is the interaction between biology and environment that builds a 
child’s ability to cope with adversity and overcome threats to 
healthy development. 



 
Learning to cope with manageable threats is critical for the 

development of resilience.  
 

Not all stress is harmful. There are numerous opportunities in 
every child’s life to experience manageable stress—and with the 
help of supportive adults, this “positive stress” can be growth-

promoting.

 Over time, we become better able to cope with life’s obstacles and 
hardships, both physically and mentally.

https://developingchild.harvard.edu/science/key-concepts/resilience/ 

https://www.youtube.com/watch=cqO7YoMsccU 



The capabilities that underlie resilience can be 
strengthened at any age. The brain and other 
biological systems are most adaptable early in 

life. Yet while their development lays the 
foundation for a wide range of  resilient behaviors, 

it is never too late to build resilience.  
 



Age-appropriate, health-promoting activities can 
significantly improve the odds that an individual will 

recover from stress-inducing experiences. 

For example, regular physical exercise, stress-
reduction practices, and programs that actively build 

executive function and self-regulation skills can improve 
the abilities of children and adults to cope with, adapt to, 

and even prevent adversity in their lives.
 



Adults who strengthen these skills in themselves 
can better model healthy behaviors for their children, 

thereby improving the resilience of the next generation.
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Meaningful Work  
Kim Markum

Jobs which are thoughtful assigned and 
consistently carried out by students on a regular 
basis as an integral part of a positive discipline 
system.

“The entire sum of existence is the magic of being 
needed by just one person”

Cervantes, Don Quixote



What is Meaningful Work? 
 

Meaningful work is a school based jobs program that gives 
students responsibility and so helps them develop purpose,

self-worth, and a sense of belonging. This positive behavior support can 
help students with a history of misbehavior and school failure become 

contributing members of their school. K. Marcum

 



What It looks like…

•  Students check postings and apply for positions

•  Students are doing meaningful jobs throughout the 
school

•  Adults mentor, give feedback and value student 
contributions

•  Students participate in problem solving sessions, set 
goals and celebrate successes



•  Recycler
•  Office Messenger
•  Tray monitor
•  Equipment Team
•  Music Helper
•  Lost and Found
•  Morning Greeter
•  Assembly  Crew
•  Hallway cleaner
•  Morning Cafeteria Helper



Why Does It Work? 
•  Attention: Provides a student with high-quality positive 

attention.
•  Competence: Experience success and sense of competence-

can-do spirit.
•  Nurturing: Benefit from adult support that may be missing in 

personal life.
•  Acknowledgement: Context for unconditional positive regard.
•  Purpose: Creates that sense of purpose.
•  Belonging: Engages students in the school community.
•  Change: Can begin to develop the ability to preserve with 

other difficult tasks



Break 



Brain Tips 
EDUTOPIA 
See Handout



Brain Tips 
EDUTOPIA

1.  Create a Safe Climate For Learning

2  Encourage a Growth Mind Set

3. Emphasize Feedback

4. Get Bodies and Brains in Gear

5. Start Early

6. Embrace the Power of Novelty
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 Interventions to consider…
											

       Mindfulness/Yoga Calm
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Yoga Calm For Children 
 
 

Emotional 
Needs 

Intellectual 
Needs 

Physical 
Needs 

Yoga 
Calm 

Educating Heart, Mind, and Body
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Yoga Calm for  Children

•  Is committed to the balanced development of students’ 
physical, mental and emotional aspects.

•  Students and teachers are also encouraged to listen to the 
needs of each individual, as well as the community, and 
always respond to the current situation.
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Yoga Calm Tools:
•  Breath Work: Slows the nervous system, develops self control, and connects 

children with their feelings.
•  Yoga-base Activities: Release physical and emotional energy, develop 

strength, concentration and self-confidence.
•  Social Emotional Activities: Develops skills in identifying feelings, elicit 

compassion and sensitivity, and helps students learn teamwork and 
communication skills.

•  Guided Relaxations : Use of storytelling, relaxation and quieting techniques 
that calm the body and mind.

•  Emotional Guidance: Acknowledges and appropriately responds to emotion as 
it rise, which is essential in helping children their emotional experiences.
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Yoga Calm  
 

Principles:

•  Stillness
•  Listening
•  Grounding
•  Strength
•  Community
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Mindfulness - a way of training the mind to be more 
alert and aware of the present, improves self-regulation

Decreases in: 
•  Depression
•  Anxiety
•  Perceived stress 
•  Substance use
•  Fatigue

Improvements in:
•  Emotion regulation
•  Executive functioning
•  Response inhibition
•  Cognitive control
•  Working memory

(Himelstein et al., 2011; Vøllestad et al., 2011, Chambers et al., 2008; Oberle 
et al., 2012; Sahdra et al., 2011; Tang et al., 2007; Zylowska et al., 2008). 



 
 

“It’s hard to 
play chess 

in a hurricane.”

Dr. Kenneth Fox 
Mount Vernon School District
Mount Vernon, Washington



Calming Strategies 
 
 
 

Guided Relaxations : Use of storytelling, relaxation and quieting 
techniques that calm the body and mind.
 

Activity 
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       Before we move on let’s have a 

          brief discussion about Mindsets!



9
5 Definitions

�  Growth Mind-Set-  A belief system that suggests that 
one’s intelligence can be grown or developed with 
persistence, effort, and a focus on learning.

�  Fixed Mind-Set- A belief system that suggests that a 
person has a predetermined amount of intelligence, 
skills or talents. 



Encourage a Growth Mind Set 
  
Students who have a growth mind-set are more willing to 
tackle challenges and learn from failure and see criticism as 
useful feedback. A growth mind-set can be learned and 
reinforced by messages that praise persistence and set high 
expectations. 
  



 

   www.childhood.org.au



Making the Difference with Strategies
Activity

Review list, highlight strategies that you could 
implement!



Reflection

�  Select some strategies that may be helpful to you from 
the handouts. Share them with your table. Select two 
that stand out to you to share with the group.

�  Take 10 minutes.



Strategies
1. Create spaces for the student to move into and still be part of the 
class group. Tactile corners in the classroom that have bean bags or a 
rocking chair, stress balls or a plush rug can support students to 
participate in class activity and calm down at the same time. 

2. Develop a safe area and/or safe person the student can access if a 
situation is stressful or threatening. 

3. Give children an opportunity to have a sense of agency and control in 
their own lives. Create structures within which children can make 
choices during their day. 

4. Promote the strengths and interests of the child. 

5. Give consideration to the benefit of the student being placed in 
another class on days where a casual replacement teacher is in 
attendance. A teacher with whom the student has an established 
connection would take the other class. 



Strategies and Interventions
9. Provide praise that is concrete, specific and delivered with a 
neutral tone. This offers a student the possibility to learn to 
interpret positive reinforcement without hearing it through the 
lens of their past relational experiences. 

10. Provide “cool down” time and space for the student that is 
not described as discipline

11. Recognize early warning signs and flag these to the child in a 
range of ways – verbal and nonverbal. For example, observe and 
note physical arousal cues i.e. foot tapping, fist clenching, body 
tensing i.e. foot tapping, fist clenching, body tensing. 

 



Strategies and Interventions for fostering resilience and  
self-regulation 

•  Develop a safe area and/or safe person the student can 
access if a situation is stressful or threatening. 

•   Give children an opportunity to have a sense of agency 
and control in their own lives. Create structures within 
which children can make choices during their day. 

•   Promote the strengths and interests of the child. 

•   Develop plans in the lead up to excursions and camps 
that enable the student to adjust and prepare for the new 
experience. 

Making Space for Learning 

“James Comer (1995) once said, "No significant 
learning occurs without a significant relationship.”  
 



Strategies and Interventions for fostering resilience
 and self-regulation

•  Support students to understand the link between their behavior 
and its impact on others. Use strategies that build 
understanding gradually. 

•  Use physical activity like walking to match the emotional state of 
a student at a particular time and join them in slowing them 
down to achieve a calmer baseline. 

•   Undertake a predictable activity at the same time of the school 
day that records the day’s events in chronological order and 
categorizes the experience according to the interests of the 
student.

•  Reflect on qualities that a student shows in undertaking and 
completing an activity. Link this quality to the kind of person who 
shares this quality in his/her network or community. 

•   Use a digital camera in class to “catch” students doing the right 
thing and help them to reflect on their own strengths and 
commitments. 



Suggested Strategies
�  Provide clear and consistent expectations and 

consequences

�  Use incentive programs

�  Provide clear directions

�  Use non-verbal had signals to help student get 
back on track.

�  Create an environment where child feels safe 
sharing feelings.



Create a Safe Climate For Learning 

Make the classroom stress free  

Practice active listening  

Encourage participation, not perfection  

Edutopia: Brain Tips 



Remember …

•  Anything may trigger an inappropriate behavior in a child…
raised voice, facial expression… overreactions.

•  Give clear and consistent limit setting.

•  As Teacher/significant adult you can play a significant role in 
the life of these children/students.

 



Helping Traumatized Children 
Learn

Teaching approaches:

�  Islands of competence

�  Predictability

�  Timing of lessons and activities

�  Transitions without trauma

�  Safety

�  Written Plans



Connected 

�  Relationships with safe and consistent adults and 
peers are the most effective.

�  Relationships become the primary vehicle for helping 
traumatized children.

�  Connected children are calmer and more able to 
access their internal systems to learn.



Summary… 



Safety 
 

Predictability                                               
 

Relationships 
 

Sense of Purpose 
    

Acknowledgement 
 

Competence 
     

Nurturing 
 

 Recognition 
 

Attention 
 

Belonging  



Building Resilience: Resources and Tools for Educators
Compiled by Gina Lebedeva, PhD, CCC-SLP ginacc@uw.edu

• Create an environment conducive to resilience

• Maintain high expectations for all students

• Raise awareness of effects of stress and adversity on children and
  families

• Build relationship-based strategies to mitigate effects of ACES

• Create a culture of safety & learning development for staff

• Create specific support for known ACE children, this compassion sensitive    
culture benefits all students

• Actively promote student and staff wellness & self-care

• Adapt values to support diverse needs of families and students

• Partner with communities and families to address social,
emotional, behavioral needs of students

Summarizing 



Reminder Trauma Impacts: 

A student’s ability to attach

A student’s social emotional development
�  Communication and Connectedness
�  Empathy, Compassion & Respect

Emotional regulation
�  Hopeless, inability to impact world
�  Unsure of needs or how to get them met

Cognition and language
�  Survival trumps exploration and growth (i.e. learning)
�  Lack of executive functioning



Framework for Student Success: 
SEL Skills Instruction

Social &  

    Emotional  

  Learning  

Self-awareness 

Social 
awareness 

Relationship  
Skills 

Responsible 
decision-making Self-management 

Forming positive 
relationships,  

working in teams, dealing 
effectively with conflict 

Making ethical, constructive 
choices about personal  

and social behavior 

Managing emotions 
and 

behaviors to achieve  
one’s goals 

Showing 
understanding 

and empathy for 
others 

Recognizing one’s 
emotions and values as 
well as one’s strengths 

and limitations 

© 2007. CASEL 





HOW WE CHANGED

•  Attitude.
•  Academic expectations…. IBD, Science
•  Self-Regulation strategies
•  Reduction in conflicts and referrals to office
•  Creating a peaceful transition.
•  Taking better care of ourselves
•  Partnership with mental health professionals
•  Create atmosphere of structure. CHAMPS
•  Reactions to traumatic events changed.
•  Increase in parent involvement. 



Self-Regulation strategies
Ø  yoga calm, sc’ool moves, calming techniques.
Ø Setting up predictable environments

Reduction in conflicts and referrals to office
Ø  First year 15 violent fights,  second year of implementation upper grades 
just 1 school of 600.

Creating a peaceful transition
Ø Classical music in the halls and during testing.
Ø Movement in the hallways and transitions

Taking better care of ourselves
Ø  Family atmosphere
Ø  Setting personal goals, physically, spiritually and emotionally.

Partnership with mental health professional
Ø  Part of intervention team
Ø Provide assistance and strategies.

Create atmosphere of structure
Ø  Safe and Civil Schools-CHAMPS
Ø Expectation for each learning activity is taught.



BERC REPORT- SUPPORTIVE LEARNING 
ENVIRONMENT

•  According to classroom observations, 85% of 
classrooms at Manitou Park reflect a supportive 
learning environment where teachers assured that 
the classroom was a positive, inspiration, safe, and 
challenging academic environment.

•  Manitou Park receive a 4 (out 4) on indicator: Safe 
and Orderly Environment.



Questions and discussions 
Exit Slips…… 



Contact Information: 
Mary A. Wilson , Ed. D. 

mary@compassionateschools.com 
 

253.720.4046 
 

Thank You! 
 

Don’t lower your expectations, raise your understanding! M. Wilson


